ABSTRACT
INTRODUCTION
When I was a school and college student, my teachers 
Discussion
The first occupant on the agenda is confidence building.
Let me start with my claim that most students in some Asian countries (especially in Japan) are diffident when it comes to using English. Understandably, the biggest challenge for a foreign teacher of English in such countries is to help students overcome shyness. As we know, in Asian countries English is either a foreign language or a second language.
To use the well-known three-circle metaphor (Kachru 1992), we do not belong to the inner circle; some of us are in the outer circle and some in the expanding circle. Most of us do not get opportunities to hear and speak English.
Consequently, we are primarily visual learners, not auditory learners, unlike people who fall within the inner circle.
Incidentally, I will be drawing my examples from Vietnam and Japan for two reasons. First, I have taught English to pre-service diplomats and sea-port officers in Vietnam for three years, and to pre-university and university students in Japan for the same length of period. Secondly, unlike in India, in these countries English is a foreign language and exposure to English is very minimal. Families do not speak English at home. Employees do not use English in the office, at the station, at the post office, and even at the airport, etc. The only place where English has some privilege is the I have always believed that learning how to speak English is similar to learning how to swim or how to ride a bicycle. I remember the day I first jumped into water to swim. I was scared of water and thought that I was going to drown; but gradually, I picked up confidence and began to move my arms and legs and was amazed at my progress in swimming. Speaking English is very similar to this. Every big thing has a small beginning. Let our learners make a small beginning. Let them make mistakes. We need to break the ice, set the ball rolling. Only then can our students develop their English speaking skills. Let the learner take the initiative.
This will not happen if the teacher explains rules of grammar and sentence structures in a mechanical, mindless manner. This will not happen as long as we teach English through Vietnamese and Japanese, depriving our learners of invaluable opportunities of language practice in meaningful, relevant, realistic situations. This will not happen unless they themselves use the language in simulated situations. Can we become champion swimmers just by reading a dozen books on swimming? We want our learners to become expert swimmers, but we do not let them jump into the water. Instead, we spend hours after hours standing by the side of the swimming pool and explaining to them how to swim! How can our learners become confident Olympic swimmers if we do not let them walk into the pool? How can they become champion cyclists if we do not allow them to pick up the bicycle, ride it, fall and rise and fall and rise and then pedal it away? Our job as teachers is just to support them when they first ride a bicycle, just to give the bicycle a push and leave it.
Confidence results from falling off and getting up, not from continuous support from the teacher and parasitic dependence on the part of the learner.
Teachers can instill, maintain, and increase selfconfidence in the learners in various ways. Dornyei (2001) lists five strategies to help our learners in this respect:
· Teachers can foster the view that competence is not a static condition but an ongoing process. Thus learners come to think that growth is gradual but sure.
· They can provide regular experiences of success in the classroom.
· They give opportunities to the learners to contribute meaningfully. When students feel that they can contribute, they will feel more interested. An extensive vocabulary can be a powerful writing and speaking tool; it can also be misused, made to make others feel powerless. Never use a five-dollar word where a fifty-cent word will do the job just as well or even better. Do we really need utilize when a three-letter word, use, will nicely suffice. In everyday situations do we really need risible when laughable is at hand? Bovine spongiform encephalopathy is a perfect expression, but is it worth sending our listeners/readers to a specialized, technical dictionary when we can express the idea through mad cow disease? It's an important question. On the other hand, we should not cheat our readers out of some important nuance of meaning that we have discovered in a word that is new to us. At some time we have to assume that our readers also have dictionaries. It's sometimes a tough line to draw-between being a pedantic, pretentious boor (Oh, there are three dandies!) and being a writer who can take full and efficient advantage of the multifarious (another one!) resources of the English language. As someone has said, the finest language is mostly made up of simple and unimposing words. There is no need to use a big word when a diminutive one will suffice. Similarly, when I take something, I take it from where the hearer and I are to another place. But Vietnamese students use the two words in an exactly opposite way. As a teacher I often heard my students say: "Excuse me, teacher, I don't have this book at home. Can I bring it for a week, please?"
and "I'm sorry, teacher, I forgot to take the book that I brought from you last week I'll take it tomorrow." Now, the important point here is: how do these readers interpret come and go and bring and take when they encounter them in a reading passage? Do they interpret them the wants to say he is going to dine, but says he is going to die; a Japanese learner wants to say he has got just two books, but says he has got just two bucks, and an Arab learner wants to say he bought a pear but says he bought a bear. To sum up, we need to set our priorities right: confidence, appropriateness, and correctness all contributing to general fluency.
Conclusion

